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1. Introduction

1.1 What is teacher self-evaluation?

When people ask us “How do you know that you are a good teacher?” How would we answer it? When we think that we need to broaden our knowledge about teaching, how do we choose the area that needs to be improved? Have can we know that we did our job well? How can we know that our students satisfy with our teaching approach in the class?

We might ever experience all those questions when one wants to know our responsibility as a teacher. It sounds like usual questions, but we might have difficulties to answer them.

Teacher self-evaluation might help us to answer those questions. It will help us judge ourselves without feeling afraid of other’s comments. It is a process in which teachers make judgments about the adequacy and effectiveness of their own knowledge, performance, beliefs, or effects for the purpose of self-improvement (Airasian & Gullickson, 1997). 

Teacher self-evaluation is an evaluation which is done by teacher and for teacher. By using teacher self evaluation, teachers are able to:

· identify the strength and weakness of their teaching approaches

· be responsible for examining and improving their own practice

· evaluate their teaching approaches in the classroom level without being observed or judged by external observer

· decide which area of their teaching approaches needs to be improved

· decide what actions to be undertaken for their professional development

· frame their own criteria and standards for evaluation based on their need

1.2 What is the purpose of self-evaluation?

Why we need to evaluate ourselves as teachers? One possible answer is because students’ characteristics are not the same all the time, as well as the aim of education. Due to those changes, we might need to change parts of our beliefs in education, including knowledge, and the activities we conduct in the classroom.

We might try to remember the classes we ever taught since we became teachers. Perhaps we agree it is impossible to say that all classes are similar, that we keep on using the same teaching approach year by year. We might change some of our instructions based on the incidental things happened in our classes. If we found problem in our classes, we recall our previous experiences which might be the same as the problem we are facing. Changing we made in our teaching approach would be based on our intuitions and our experiences before. More formal and tangible information might be hidden due to no appropriate frame to provide it. This kind of information can be provided by teacher self-evaluation report.

The purpose of self evaluation is to help teachers improve their practices based on the tangible information provided by the self-evaluation report. It facilitates teachers to obtain an awareness of their beliefs, knowledge, activities, and effects. It will lead teacher to make decisions about which area they need to improve.

2. Do we believe that classroom culture can be changed??

 Did we ever notice that we sometimes try to use different teaching approach in the classroom because we want something to be changed in our class? Some of them might work, and some might not. We might also find difficulties when we found out that what we did brought no differences for improvement. Sometimes we came to the conclusion that there is nothing we can do for changing. 

We can take a look at two illustrations below. They might depict the same experiences as ours. 

· Brown is a teacher who teaches in the college. Most of his students are coming from the city. They are quite open to communicate to him and willing to ask or answer questions. Even though some students are a bit shy, but due to the warm community they have in the class, those students can adapt themselves and enjoy the learning environment. Mr. A is happy being a teacher in the class, because the students are already good. He thinks that he does not have to look for particular teaching approaches because the teaching and learning process has been running very well. All students look enjoy being part of the class. During the final examination, most students passed. Even though the result shows that none of his students got A and only a few who got B, Brown still feels happy, at least his students passed.

· George teaches at the same college as Brown, but in a different class. The situation that he found is totally different from that Brown has. George’s students are varying. Fifty percent of his students are coming from sub-urban area. The way they act, think, and speak is different from those from the city. The worst thing is, in the classroom they just sit and listen to the teacher without showing any interest or sign that they understand the subject. They hardly ask or answer questions. When George asked whether they understand the lesson or not, they keep quiet without saying anything. Interactive discussion rarely happens in the class, because many of the students feel shy to talk. This condition influences students who are from the city. George thinks that there is nothing he can do to change the situation. He believes that how those students act in the class cannot be changed because they already hold their own value they learned from their family and local community. He keeps on saying “I wish I could have students like those of Brown”.

When the result of the final examination comes out, only a few of his students passed it. He was very disappointed. He regrets why his students did not tell him the difficulties of the subject. He actually thinks for new teaching approaches for the next class, in case he finds the same problem. But his beliefs that classroom culture cannot be changed already push him back not to take any actions.

Two illustrations above are telling us how classroom culture is strongly influenced by teacher and students act. In the classroom, there is a particular culture, a complex of beliefs and values hold by both teacher and students that shaped classroom culture, both teacher-students interaction and student with their fellows. As teacher, we are expected to be aware of these beliefs. 

If look at the first illustration, Mr. A, as a teacher in the classroom find no difficulties in his class because every student seems to motivate to get involved in the class activities. This is mostly due to the positive interactions students have with their fellows.  As a teacher, Mr. A thinks that he does not have to look and learn for other teaching approach, because class is running well. He might forget, that this classroom culture can be improved through new learning activities that can motivate students to reach standard of excellence. His students might perform better if they are given more chances. 

On the other hand, the class of Mr. B does not run well. He regrets to have students who are difficult to know whether they understand the subject taught or not. He feels more disappointed when he found out the result of the final examination. Most of his students did not pass the examination. Due to the difficulties he faced in the class, he comes out to the conclusion that positive classroom culture can only be existed if students already hold positive values with them with enough prior knowledge to enter the subject. Otherwise, they will hardly perform well, and teaching in this kind of class will be very disappointed because teachers must be ready to accept that most of the students will not pass the examination.

2.1 Is it true that classroom culture cannot be changed?

Before answering the answer above, we can ask ourselves, what do we believe about our instruction? Do we believe our instruction can influence classroom culture? If we compare the two illustrations with our own experiences, we might ever experience how we tried different teaching approaches to improve the teacher-students interactions for better students’ achievements.

We want or students to express their opinion about the subject taught. When we see the new teaching approach still did not support positive interaction, we might ask ourselves, “What should I do?” I did my best for improvement, but why my students are still passive and do not show any sign of interest or enjoy the class? If we did ask those questions to ourselves, then actually we believe that as teachers we can do something to support positive interactions between teacher and students. We believe that classroom culture can be changed through appropriate teaching approaches applied by teachers. The problems is we might do some changes but based on our intuition and feeling. We might need to evaluate ourselves carefully to see which area we need to be improved. Ill-identified problem might lead us to failure for improvement.

3. Can teacher self-evaluation help to improve teacher-students interaction for better classroom culture?

How do teachers know that what they did in the class influence students’ attitude for better teacher-students interactions? What information teachers need for improvement? And how they can get the information? What should teachers do? What is the correlation between teacher self-evaluation and improvement of teacher-students interactions? 

If we believe that our instructions can influence teacher-students interactions within the classroom through our instructions and teaching approaches, how can we be aware that we are doing the right thing? And if something goes wrong in the classroom, not like we expected, how do we identify which part of our instructions and teaching approach needs to be improved?  Right actions can only be taken if they are based on clear background. 

To improve teacher-students interaction for better classroom culture, we need clear information about what we did in the classroom. Teacher self-evaluation can help us to provide it. It will give us more formal and tangible information which will lead us to evaluate things we did in order to take appropriate actions. This is also to avoid us take actions based only on our feelings and intuitions. The area to be assessed is vary depends on what we want to be evaluated. The most important thing is it can obtain our awareness of our beliefs, knowledge in practice in education. Meaningful evaluation occurs only if it successfully obtains our awareness because it will inspire us for changing, if it is needed.

It is teacher who has to lead the establishing of positive teacher-students interactions for better classroom culture.  How teacher acts and drives classroom activities will strongly affect the interactions between teacher and students, and also students and their fellows. This is expected to influence students’ motivations toward learning.

4. Key issues about classroom culture in terms of teacher-students interactions.

Teachers’ expectations strongly influence the interactions between teacher and students. According to Caruthers (1995), there are variables that influence teachers’ expectation including: students’ achievement, language performance, and temperamental & styles. 

4.1 Students’ achievement

We might recall our experiences how the variable students’ achievement influences our expectations to our students. When we teach one topic, we already expected that students with better achievement will grasp the lesson easily and be able to perform well for the test. At the same time, we also “know” that students with lower achievement will not get high score for the test. 

These expectations will somehow influence the way we interact with students in the class. Without realizing it, the way we speak and act might be different since we already hold different expectations since from the beginning. Moreover, we already determined the target, that only few students will get high score for the test.  Of course due to the different prior knowledge students have, they will also perform differently. But the problem is if teachers already determined what level students can get. Teachers will usually act based on their expectations, and students will also act based on what teachers expect them to do. Students with lower achievement may lose their confidence to talk to their teacher because they know their teachers’ expectation. Warm and positive teacher-students interactions will only happen to students who already receive “positive sign” from their teacher.

4.2 Language Performance

Students’ language performance is sometimes seen as having a correlation with their intellectual ability. We may refer to our own experiences to see whether we agree with this or not, especially for teachers who have students from villages where their spoken language are strongly influenced by local dialect. It is important to be aware that what we are trying to build is warm and positive interactions between teacher and students. 

Teacher-students interactions occur through verbal and non-verbal communication. According to Fullan (2001) a climate where students felt with respect to clarity, fairness, participation, care, interest, safety, and so on, should exist to build the interactions. Students should be treated and appreciated equally regardless the way they talk.  The feel of being appreciated by others will motivate students to express and share their ideas which will support the establishing of positive teacher-students interactions.

4.3 Temperamental and Styles

Generally teachers prefer to appreciate students, who are adaptable and are highly motivated toward learning. On the contrary, they tend to build a gap with students who are not well adapted with the existing classroom culture. The differences in temperamental styles influence the nature of teacher-students interactions. 

However, we must be careful of the way we deal with those differences. Well-intended and unconscious behaviors that are damaging to students often remain unchallenged and result in negative assumptions that educators may make about the academic or future behavior of their students (Caruthers, 1995).

Caruthers also said what a student comes to expect from the teacher and peers is a consequence of behavior based on the interactions between the student and teacher, as well as between the student and his or her peers.

The next page will give you an example of student’s evaluation sheet. You can use this evaluation sheet to see your students’ opinion about you as their teacher. You can always made your own evaluation sheet based area you want to know.

4.4 Student Evaluation Sheet

4.4.1 Things to be prepared before delivering the questionnaire

1. This questionnaire can be delivered after the first three meetings or before the end of mid-semester.

2. Tell your students that this questionnaire aims for improvement. Their anonymity will be protected whatever the responds are. It will encourage them to provide honest feedback.

3. Students should not be required to write their names or provide other clues to their identity.

4. Explain briefly why you need students to fulfill the questionnaire because they may choose not to take the process seriously.

5. Give enough time to students to answer the questionnaire. To complete this questionnaire, 5 - 10 minutes will be enough.

6. Tell your students not to discuss their responds with their fellows while giving responses in order to keep them tuning to their own experiences.

7. As teacher, you have to be ready to hear feedback from your students, because some of us might receive the feedback as threatening due to the fear ness.

8. Make your own predictions of how student will respond BEFORE you look at the actual responses. 

4.4.2 Student Evaluation Sheet
Area to be assessed: Practice

This evaluation is intended to give feed back to your teacher.  There are only two possibility answers, Yes or No. Please feel free to respond the statements. It will help your teacher to improve the way he or she interacts with you.

	No
	Statements
	Scale

	
	
	Yes
	No

	1.
	My teacher show his care ness whether I learn in the class or not.
	· 
	

	2.
	My teacher makes clear what is expected from me in my assignment.
	
	

	3.
	When I did wrong on my assignment or test, my teacher explained what I did wrong.
	
	

	4.
	In this class, I seldom feel usually bored, I like being here.
	
	

	5.
	I found there are NO differences in the amount of talk from teacher to high and low ability students.
	
	

	6.
	My teacher gives the same attentions to students with high ability than those with low abilities. 
	
	

	7.
	My teacher DOES NOT look more enthusiasts when talking to students with high ability students.
	
	

	8.
	My teacher spends enough time to respond to students questions.
	
	

	9.


	I feel welcome if I want to ask questions to my teacher.
	
	

	10.
	I feel free to ask questions in the class during the class in front of other students.
	
	

	11. 
	I was not afraid of telling teacher that I did not understand the lesson because I know he/she will be pleasure to answer it. 
	
	


4.4.3 Students Scoring Sheet.
1. Calculate for each student, how many responds they give for YES and NO.

2. Sum up the result of all students’ responds and find the average of the number of responds.

3. Convert the average to the percentage.

	No.
	YES
	NO

	1.
	
	

	2.
	
	

	3.
	
	

	4.
	
	

	5.
	
	

	6.
	
	

	7.
	
	

	8.
	
	

	9.
	
	

	10.
	
	

	11.
	
	

	12.
	
	

	13.
	
	

	14.
	
	

	15.
	
	

	16.
	
	

	17.
	
	

	18.
	
	

	19.
	
	

	20.
	
	

	21.
	
	

	22.
	
	

	23.
	
	

	24.
	
	

	25.
	
	

	26.
	
	

	27.
	
	

	28.
	
	

	29.
	
	

	30.
	
	

	TOTAL
	
	

	%
	
	



% = TOTAL answers x 100%

4.4.4 Result Interpretation of Students’ Evaluation Sheet
What is your result? How many percents of your students choose YES for their responds?

	%
	Are you this type of teacher?
	What can be done?
	Reflection

	0 – 50 %
	You are only interested in teaching “good students”.  There will be different amount and quality of time given to high and low ability students. Students with low ability are already expected to have low performance that strongly influence the way you interact with them.  When students with low ability did not pass the test you will find it normal that there is nothing you can do about it.
	Before reading the actual students responses, you were already asked to make your own prediction. Compare your own predictions to the actual response. How do you find the comparison?
The comparison will help you to identify which part of teaching practices needs to be improved.

Whether you agree or not with the result, it might help you to be aware and ask yourself what type of teacher you are. Have you been a good teacher to your students or not?

	How do you find your students’ evaluation? Is the result surprising you or not? Research demonstrates that students can provide valid feedback about the quality of instructions they have received. Students are most directly affected by instruction. By giving students opportunity to get involved in the evaluation process, will make them feel respected as valued participants in the teaching and learning process. The evaluation they provide must be taken care seriously and right actions must be taken to follow the result of it. If there is no follow up action, students might not be interested anymore in getting involved in the future evaluation.

	51 – 75 %
	You realize that students are having different back ground and different prior knowledge they bring into the class.  Considering the differences, you understand that learning opportunities must be given to all students with either low or high ability. However, since you have more expectations to high ability students, the quality of performance becomes the standard to measure students’ achievements, which you believe only high ability students can achieve it. The progress done by each students might to be ignored.
	
	

	76 – 100 %
	You realize that as a teacher you must be able to transfer your knowledge to all your students with either high and low abilities. You do not make any differences between students. Since you expect that all your students can do well, you always look enthusiast to all your students and make sure that your students understand the main topic of the subject taught.
	
	


5. The performance criteria for self-evaluation about classroom culture change.

In order to improve teacher-students interactions for better classroom culture, we need to determine the performance criteria to be measured to provide us tangible information about our practices.  Two areas will be assessed in this self-evaluation: beliefs and practice. The area of beliefs will help us to see the correlation of the norm we have as teacher and our practice. At the same time, students’ evaluation sheet will give us feedback on our practice as a comparison on what we and our students think.

The performances criteria will be used in this teacher self-evaluation report are:

1. Relation with students.

2. Affiliation: perceived sense of community good interpersonal relations among teachers and students.

3. Strength / saliency: the perception that school knows what it is about and that students know what is expected.

4. Communication skills.

5. Students could participate in saying how the course was on.

6. An atmosphere where students learn to love learning for learning’s sake, especially in so far as it evolves into academic achievement.

6. Guide lines for Teacher Evaluation Sheet
· Before starting the self-evaluation, it is important to keep in mind that this self-evaluation intends to improve teacher-students interactions. Improving teacher-students interactions needs us to be aware about our beliefs, knowledge, and practices. We can start asking ourselves, “What do my students think about me?” We might ask ourselves, “Do my students feel save and appreciated in the class?” “Do I tell them and show them that I am there to work and learn with them together?” Addressing these questions and trying to answer them honestly will motivate us to conduct self-evaluation to see how we good we are as a teacher. It might be surprising us if it is found out that what we think appears not to be the same as the actual conditions.

·  This self-evaluation does not intend to teach teacher about how to improve their teaching approaches, but to obtain awareness of our teaching practice and the values we hold.  It is provided for teacher who wants to make judgments about the effectiveness of their own knowledge, performance, and beliefs. It is about evaluating ourselves as a teacher.

· In conducting a meaningful self-evaluation, we must be willing and motivated to participate and change for improvement. Otherwise, we cannot expect the effect of this teacher self-evaluation.


7. Teacher Evaluation Sheet

7.1 Teacher Evaluation Sheet on Beliefs and Effects.

Area to be assessed: Beliefs and Effects
The following section is statements, you are expected to indicate your response to the statements on a 5 point scale from 1 strongly disagree to 5 strongly agree. There is no true or wrong answer, all we need to do is to respond the statements honestly.

1 = Strongly Disagree (SD)
2 = Disagree (D)
3 = Uncertain (U)
4 = Agree (A)
5 = Strongly Agree (SA)
	No
	Statements
	Scale

	
	
	SD
	D
	U
	A
	SA

	1.
	I believe that all my students will be able to catch the main thoughts of the lesson.
	1
	2
	3
	4
	5

	2.
	I believe that students’ performance can be influenced by the instruction I do in the classroom.
	1
	2
	3
	4
	5

	3.
	I believe that students will achieve better when they know the goal.
	1
	2
	3
	4
	5

	4.
	I believe that by letting students know about the standards by which they will be judged will help students achieve better.
	1
	2
	3
	4
	5

	5.
	I believe that the main purpose of teaching is not to prepare students for the test but to help them accumulate information about a subject area.
	1
	2
	3
	4
	5

	6.
	I believe how I act can influence students behavior in the class
	1
	2
	3
	4
	5

	7. 
	I believe the way I talk to my students will influence their behavior toward learning in the class.
	1
	2
	3
	4
	5



	
	TOTAL
	
	
	
	
	


Total point of all columns: 


7.2 Result interpretation of Teacher Evaluation Sheet
Area to be assessed: Beliefs and Effects
	Scale  point
	Are you this type of teacher?
	What can be done?
	Reflection

	7 – 17
	As teacher, you do not believe that your teaching approach would make any differences to students’ performance. You believe students’ performance will only be determined by students’ prior knowledge and their own effort. To be success in their study they must find their own way, and be able to motivate themselves. Teachers cannot do anything to support students’ motivation toward learning therefore specific teaching approach is not needed. Students’ behavior, motivation and performance cannot be influenced by teacher.
	How well are your beliefs mirrored in practice? Reflect on the gap between your stated beliefs and your actual classroom practices. 

To add another dimension to consideration of your teaching beliefs, you could design your own statements on your teaching beliefs and ask your students to respond to them. Make your own predictions of how students will respond before seeing their responds. This will give you opportunity to compare your own class-room perception to those of your students.
	How do you find the result? Is it like what you expected or far from your expectation? If the result does not satisfy you, then you can argue yourself what belief s and values you hold as teachers. This will likely influence you in making further decisions about your teaching practices. 
If you believe that your instructions will not make any differences to your students, then we cannot expect changing will happen for better classroom culture in terms of teacher-students interactions. On the other hand, if you believe that teachers play important role for changing, then we can expect that through organized follow up, changing for improvement will take its place.

	18 – 24
	In this case, you believe that your teaching approach can make changes for better students’ performance. You are aware of this belief and willing to change for improvement. 
	
	

	25 - 35
	As teacher, you have a strong believe that your instructions will influence students’ performance. When you interact with your students you are likely to think that the interaction will bring positive outcomes to both you and your students. Since you believe that teaching is to help students accumulate information about a subject area, you always prepare carefully the teaching material and the instruction to deliver the subject. The beliefs you have strongly motivate you to find a way for better students’ performance.
	
	


7.3 Teacher Evaluation Sheet on Practice and Effects

Area to be assessed: Practice and Effects
The following statements describe possible standards and expectations teachers hold for students.  Each of the statements corresponds to a particular perception of standards and their use in teaching. You are expected to indicate your response to the statements on a 5 point scale from 1 strongly agree to 5 strongly disagree. When finished, use the next page to help interpret your responses.

1 = Strongly Disagree (SD)
2 = Disagree (D)
3 = Uncertain (U)
4 = Agree (A)
5 = Strongly Agree (SA)
	No
	Statements
	Scale

	
	
	SD
	D
	U
	A
	SA

	1.
	There is a certain amount of work to be done in this course, and I expect everybody to do it.
	1
	2
	3
	4
	5

	2.
	I have different expectations for different students. There are certain burdens that I believe lower ability students cannot make it.
	1
	2
	3
	4
	5

	3.
	I know some of my students cannot be expected to perform as well as others.
	1
	2
	3
	4
	5

	4.
	I have different expectations for different students.  I realize some of them have better backgrounds for getting the material and may be they are just quicker.
	1
	2
	3
	4
	5

	5.
	I make special requirements for the slower students to try to bring them along as far and as fast as they can.
	1
	2
	3
	4
	5

	6.
	I understand that students have different abilities and speeds of learning, but still I press students toward a standard of excellence. 
	1
	2
	3
	4
	5

	7. 
	I know my students will move along at different rates and with different degree of success. I still push them toward the standard and provide extra help to those who need it, because the standard is still there.
	1
	2
	3
	4
	5


7.4 Result Interpretation of Teacher Evaluation Sheet
Area to be assessed: Practice and Effects
	Number of Statement
	Are you this type of teacher?
	What can be done?
	Reflection

	1
	You do not make discriminations between students. You conceive expectations in terms of amount of work completed rather than the quality of performance. As long as your students completed the work, it already meets your expectations.
	How do you find your perception and use of standards affect your teaching? You can modified this evaluation sheet and ask your students to respond it and compare your responses here to those obtained to your students. 
It is accepted that students will perform differently due to their different abilities. The questions are whether we want to motivate students to perform their maximum effort for better performance through our instructions or we just let them do what they can without any extra help from us. 
	Do you agree with the result? If you do not agree you might look at the evaluation sheet again to see whether you answer them correctly and honestly. You might also recall your previous experiences to see whether one of the teacher’s type mentioned here belongs to you.  

The most important thing is how we accept the different abilities that students have, and how we deal with those differences. These three types of teacher can give you feedback about not only about the different students’ abilities but also the different expectations you have which might influence the way you practice.

	2 and 3
	You believe that students have different abilities and will perform according to those abilities. Students get the same material, and they do what they can. Students who have better abilities are accepted to perform better than those with lower abilities. As teacher, you don not believe that your instruction will influence students’ performance due to the different abilities they already have.
	
	

	4 and 5
	You believe that students have different abilities and will perform according to those abilities. But since you realize the differences, you provide more help for students who look like having difficulty. You expect that by giving those extra help and different instruction, student with lower abilities can perform better.
	
	

	6 and 7
	You strongly realize that standard of excellence is made for all students. It is a challenge and a purpose for instruction. You will not forget the standard or let students forget it. You realize that students have different capacities and different rates for learning, and provide extra help to those who need it.
	
	


8. What next?

We already did self-evaluation for self-improvement. What next? What should we do to make change in our school? Self-evaluation will not make any different unless actions are taken for improvement.

Saphier & King (1985) pointed 3 norms that have strongest correlation between changing the academic culture and students achievements. They are: collegiality, experimentation, and reaching out to the knowledge base. Following up the teacher self-evaluation we did, these three important norms should be done in order to have an effect 

8.1 Collegiality

Collegiality is a culture where people are psychologically comfortable and professionally supportive. People have tools and opportunities to collaborate and learn from others. In school, collegiality is the culture where teachers are helping each other to improve students’ achievement. The frequencies of communication, mutual support among teachers are indicators of implementation success. 

The function of self-evaluation is to help teachers identify and make decisions about the strength and weakness of their teaching. Exchanging ideas, support and positive feeling about their work will significantly affect the use of teacher self-evaluation.  Even though self-evaluation we did allows us to make judgments about our own knowledge, performance, and beliefs, but we also need to have group opportunities to discuss about the meaning of self-evaluation. Collaboration raises morale, enthusiasm, and the teachers' sense of efficacy and makes teachers more receptive to new ideas (Fullan, 1991; Simpson, 1990; Smith & Scott, 1990).

Most often, we spend our days working alone in the classroom, isolated form one another. To reduce isolation and enhance teachers’ ability to learn and improve their professionalism together, we have to work together. It will push each other toward excellence, maximizing the efforts on student achievement. School as a learning community is the place where everybody can learn and develop themselves, not only students, but also teachers. Creating a community in which continuous learning and improvement - on the part of teachers, administrators, and students - is the norm rather than the exception often represents a departure from the past. 

When non-collegial conditions are there, we might receive comment about our teaching method as an attack on personal competence within the classroom.  This will reduce opportunity for us to develop ourselves. Collaboration is an essential part of learning, it lies at the heart of what it means to be a developing teacher (Smith & Averis, 1998).

8.2 Experimentation

When teacher self-evaluation is conducted to improve classroom culture in order to enhance academic culture, it is critical to build shared knowledge among teachers, but shared knowledge will improve schools only when people apply that knowledge (Du Four, 2004).

Besides working in collaboration, we must also be willing to try new solutions to problems and to experiment with new ideas and techniques. Updating our knowledge about new teaching method and willing to try them to improve students’ achievement is an essential factor to establish a healthy academic culture.  Below is an example of teacher self-reflection to see the personal development we did to improve our professionalism as a teacher.

8.3 Reaching out to the knowledge bases.

According to Fullan (2003) in Sparks (2003), teaching is an intellectual and scientific profession, as well as moral profession. Teachers have to see themselves as scientists who continuously develop their intellectual and investigative effectiveness.

Teachers are expected to continually broaden their repertoires in relevant areas and align their instruction and curriculum with students’ needs. Developing information networks are needed rather than trying to solve problems in isolations.

8.4 Teacher Evaluation Sheet on Experimentation and Reaching Out to the Knowledge Bases
Area to be assessed: Practice

This questionnaire is intended to help you identify and reflect on your current and future professional development activities. You are expected to indicate your response to the statements on a 5 point scale from 1 strongly agree to 5 strongly disagree.

1 = Strongly Disagree (SD)
2 = Disagree (D)
3 = Uncertain (U)
4 = Agree (A)
5 = Strongly Agree (SA)
	No
	Statements
	Scale

	
	
	SD
	D
	U
	A
	SA

	1.
	This semester I read new type of teaching approach and tried to use it in my class.
	1
	2
	3
	4
	5

	2.
	I often try any new teaching approaches even though I do not have problem in my class.
	1
	2
	3
	4
	5

	3.
	Experimentation of new teaching approach is needed even if there is no critical problem occurs in the class.
	1
	2
	3
	4
	5

	4.
	Teaching approaches that I am using is NOT the same as those from three years ago.
	1
	2
	3
	4
	5

	5.
	I am interested in reading articles about new teaching approaches to improve my practice.  
	1
	2
	3
	4
	5

	6.
	After reading new books or articles about teaching approaches, I always think about how to apply it in my class.
	1
	2
	3
	4
	5

	7.
	Every year I try to improve my teaching approaches by reading updates articles to prepare myself to have different student’s characteristics.
	1
	2
	3
	4
	5

	8.
	I keep on updating my knowledge base of teaching.
	1
	2
	3
	4
	5

	9.
	I realized that I need to improve my knowledge base in teaching.
	1
	2
	3
	4
	5

	
	TOTAL
	
	
	
	
	


Total point of all columns: 


8.5 Result Interpretation of Teacher Evaluation Sheet
Area to be assessed: Practice

Norm: Experimentation and Reaching Out to the Knowledge Bases
	Scale point
	Are you this type of teacher?
	What can be done?
	Reflection

	9 – 22
	You are not interested in trying new things in your class. Teaching might seem as a usual activity where teacher enters the classroom and delivers the lesson. You might be not well informed about the publishing articles or books about teaching.
	The more specific the knowledge or skill, the easier it is to focus on its improvement, if necessary. 
Reaching out to the knowledge bases and willing to apply the knowledge are important norms for changing. If one wants to improve specific skills or knowledge, providing more detailed aspects of skills and knowledge will be more useful than the general ones.
You can also try to make a list of your current and planned activities or topics that will help you identify and reflect on your current and future professional development activities.


	You might not agree with the type of teacher explained in this result interpretation. Or you might doubt with the result. Then, you can ask yourself and take this self-evaluation as a first stage of feedback. 

And remember, the students’ evaluation sheet provided here is one example. You still can develop your own evaluation depends on the area you want to evaluate. 

This evaluation sheet does not intend to teach you on how to improve your teaching practice. It is more as information how your expectation can influence the interactions between you and your students.

	23 – 31
	You are interesting in reading and learning new things related to education especially in term of teaching and learning process. Applying new instruction looks like challenge for you to improve your class outcomes. You believe that by broaden your knowledge in the field of education will help you transfer the knowledge of your field to your students.
	
	

	32 - 45
	You believe that as teacher you also have to learn. Learning is important to broaden your knowledge not only about the field you are teaching, but also how to transfer the knowledge to help students accumulate information about the subject area. You believe that different instructions must be applied to different situations. Continually broaden your knowledge in your expertise and align its instructions and curriculum with students’ need is a must.
	
	


9. Conclusion.

This teacher self-evaluation report is designed to introduce teacher one form of evaluation that can be used for self-improvement. The area to be evaluated can be varied depends on each teacher’s need. Teachers can decide and try to develop their own evaluation form.

Like other form of evaluations, this self-evaluation can bring changes only if it is followed up the right action. Knowledge will only be useful if we try to apply it. Being aware of our beliefs, knowledge, practices and effect is the essential step to conduct self-evaluation. Without the existence of this awareness, change will be difficult to occur. More over, teachers must be motivated to go through the process of evaluation and be willing to change if necessary. According to Collins (2001) in DuFour (2004), successful innovation was the result of patient, persistent, sustained effort time rather than a short term, ground breaking program. 











































































“Classroom culture is shaped by the norms and values that teacher and students hold and bring in to the classroom. It can be changed through the interactions occur among people who involved in classroom activities”











“The aim of self-evaluation is self-improvement. It can only be obtained when questions and interpretations in the self-evaluation lead teachers to make decisions about practice…”





“…It is a process in which teachers make judgments about the adequacy and effectiveness of their own knowledge, performance, beliefs, or effects for the purpose of self-improvement (Airasian & Gullickson, 1997)” 






























































“It takes time for change initiative to take root within the culture of any organization, and until the initiative tales root, it is extremely fragile and subject to regression (DuFour, 2004)”





“Teacher self-evaluation will bring changes only if teachers are aware and willing to change, and right actions are taken to follow up the result of self-evaluation”








“A feeling of concern, support, care and respect for students and positive teacher-student interaction will influence the outcomes of student motivation to get involved in the learning process in classroom.”





“Due the expectations teachers have to their students, sometimes they ignore the possibilities for lower ability students to get higher standard. Students are not pushed toward a standard of excellence”





“Teacher self-evaluation can provide more formal and tangible information as feedback for teachers. It will help teacher to see the area that needs to be improved for better teacher-students interactions”





“…As teachers, we actually act to facilitate learning in the class through our instructions. Choosing and applying appropriate instructions will give an impact to improve the classroom culture…”
































































































































































































































































































































“Teacher-students interactions are shaped by what teacher and students hold as their values and beliefs in the class. Therefore, meaningful evaluation occurs when it obtains teachers awareness of their values and beliefs”
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